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Ag fás le hOideachas
Policy on Assessment
Introduction:
This policy was drafted in Burgess N.S. in order to implement best practices in this area, as outlined by the NCCA in their guidelines. Parent/Teacher consultations are based upon the results and observations of continuous assessment. Continuous assessment includes the following:

· Teacher Observation
· Teacher designed tasks and tests

· Pupil projects and portfolios

· Self-Assessment by pupils

· Pupil Profiles

· Samples of pupils work

· Record Keeping

· Annual Report 
Policy Rationale:
The core of the policy is that all children should experience success at school.  This policy endeavours to identify at the earliest possible opportunity, children who may have learning difficulties and put in place a school response to their needs.  An effective assessment policy is central to this core objective.  This policy is implemented in conjunction with the Numeracy and Literacy Initiative. (Circular 56/2011)
Relationship to School Ethos:
The school adopts a holistic approach to the education and development of each child, the enhancement of teaching processes.  An effective Assessment policy identifies early interventions that need to be put in place to ensure that enhancement, increased confidence and raised self esteem is achieved.
Aims and Objectives:
The primary aims/objectives of the policy are;

1. To facilitate improved pupil learning

2. To create a procedure for monitoring achievement
3. To track learning processes which assist the long and short term planning of teachers
4. To co-ordinate assessment procedures on a school basis involving parents and pupils in managing strengths and weaknesses
Policy Content:
This policy is geared towards using assessment to inform planning and identify the needs of all pupils, including the exceptionally gifted so that adequate strategies are put in place early enough to facilitate remediation.  These strategies may include pupil self assessment, pupil profiling, two way communication between parents and teachers, modification of teacher programmes and individual education plans.
Standardised Testing:
The school utilises the Drumcondra Standardised Tests.  All classes from Senior Infants upwards are tested, as per Circular 18/2012.  The tests are usually administered in the last week of May or first week of June by the class teacher.  Standard and percentile ranking scores are recorded on the class record template and stored by each individual teacher with a copy held in the resource teacher’s room.  The SET analyses the results in June for allocation of resources to pupils in September.
Diagnostic Assessment:
The school policy on Learning Support, lists all diagnostic tests used by the school.  Such tests are administered by the Learning Support and Resource Teachers following referral by the class teachers in consultation with parents/guardians.  The administration of such tests is in keeping with the approach recommended by Circular 02/05 where a staged approach is used by the individual class teachers before recourse to diagnostic testing /psychological assessment.  Parents are provided with test results and if a psychological assessment is warranted, parental permission is sought and a consent form is completed.  The Principal will facilitate such an assessment happening.
The diagnostic tests used in the school include;
· Neale Analysis

· Jackson – Get Reading Right
· Maths Tracker
A more comprehensive list can be viewed in the Learning Support Policy.
Screening:
The screening tests used to identify learning strengths and weaknesses in the school are;
· Belfield Infant  Assessment Programme

· Middle Infant Screening Test  (MIST)

· SPAR / Parallel Spelling Test
· Sigma T (occasionally)
· Quest Screening

· Quest Diagnostic

· Drumcondra Tests of Early Literacy & Numeracy
These tests are administered individually or on a class basis. Screening is used by the school to initiate the staged approach to intervention as per Circular 24/03 and Circular 02/05 and Circular 138/00.
Psychological Assessment:
If adequate intervention fails to deliver the necessary results, the class teacher/Principal will contact the parents for permission to secure a psychological assessment for their child.  An assessment will determine the subsequent level of intervention, be it ‘Learning Support Resource’ hours or an ‘Individual Education Plan’.  The most common form of assessment used in our school is teacher observation, teacher designed tests, projects and homework (informal assessment).  These informal assessments are at the discretion of individual teachers.  Records of teacher-designed tests are kept by the individual teachers and communicated to parents at the Parent-teacher meeting and the school report issued at the end of the school year.  Each teacher has discretion as to the format, administration and frequency of in-class testing.  The most common types of informal teacher designed testing in our school are maths tests, spelling tests and quizzes.
Recording:
Each pupil has a file which is stored in the class teacher’s filing cabinet. This file records standardised test results and end of year reports.  This file is passed from teacher to teacher as the child progresses through the system.  Procedures are in place to manage sensitive data. All files are retained carefully in the school until the pupil reaches 21 years of age.
Success Criteria:

This policy is considered successful if;
· Early identification and intervention is achieved

· Clarity is achieved regarding procedures involved in a staged approach

· Procedures are clear, with roles and responsibilities defined

· The Special Education team have clearly defined roles and objectives

· There is efficient transfer of information between teachers

Roles and Responsibilities:
Mainstream Special Education Teachers and the Principal assume shared responsibility.  It is the responsibility of the class teacher to set in train staged interventions at class level. Stage 1 involves in-class testing and observation by the teacher of the child. At Stage 2, the responsibilities are shared with the Special Education Team.  The Principal assumes a primary role at Stage 3 when a Psychological Assessment may be required.  Parents have a role at all stages and the lines of communication must be always kept open.

Implementation:
Appendix A lists new initiatives such as WALT, WILF that stress the importance of assessment for learning as opposed to assessment of learning alone.
This policy supersedes the previous policy and is effective from September 2012.
Appendix B lists the continuum of assessment as outlined by the NCCA.
Review Timetable:
This policy will be reviewed and amended as necessary by means of a whole school collaborative process.
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Appendix A

Assessment for Learning

While we acknowledge the role of standardised summative assessment as a measurable and quantifiable form of assessment we also recognise that these tests only show us how a child is performing on one particular day or, in some instances, within one hour. Howard Gardner, the founder of the theory of multiple intelligences believes that formal testing engages primarily the linguistic and logical mathematical faculties. Therefore, if one has high linguistic and logical mathematical intelligences, one is likely to do well in school and in formal testing. Poor endowment in one of or both of these intelligences is likely to result in poor standardised test results. When you consider standardised testing, there is little regard for the learning style or the ability of the pupil taking the test. Indeed, it has been said that many of the great thinkers of our time would have failed our traditional standardised tests.

As a result, it is of great importance to recognize the many differing ways in which children learn and to plan according to the needs of our pupils. Consequently we endeavour to incorporate the principles of Assessment for Learning into the teaching and learning in our school.

Key Principles of Assessment for Learning

1.   AfL is regarded as being embedded in the learning experience;

2. It involves sharing the learning intentions with the pupils;

3. It aims to help pupils to recognize the standards to aim for to improve their work;

4. It involves the teacher asking questions to determine what his/her pupils know and where they are in their learning;

5. It involves pupils in peer and self-assessment;

6. It provides comment-based feedback which leads to pupils recognizing the next steps in their learning

AfL in our school:

· Teachers acknowledge that AfL or formative assessment occurs minute-by-minute, hour-by-hour, and day-by-day.

· This year we have started the practice of sharing the learning intentions with the pupils using the WALT acronym (We Are Learning To). Alternatively pupils are given a key question that they will be able to answer by the end of the lesson. The learning intention is displayed visibly at the start of the lesson;

· Pupil are aware of the success criteria using the WILF acronym( What I’m Looking For) which describes how they know whether or not they have achieved the learning intentions;

· The learning intention and success criteria are written in clear, concise child-friendly language;

· Pupils engage in peer assessment using the Two Stars and a Wish strategy in Junior Classes and the Rubrics method in Senior Classes;

When using the Two Stars and a Wish strategy pupils are asked to assess either their own work or that of another pupil by expressing two things they really liked about the work (stars) and one thing that could have made the work better (wish).

The Rubrics strategy for assessment has two main features. It lists (1) a list of criteria, giving the important elements of the work and (2) a set of statements which describe different levels of quality in the work. The combination of these two elements of the rubric helps to build up a picture for the teacher and the pupil of what success will ‘look like’ in the activity or piece of work.  Over time the pupils themselves can be involved in identifying the important elements of their work, and in creating suitable rubrics in collaboration with the teacher.

· Pupils engage in self-assessment, thereby helping them to take ownership of their learning by looking at their work in a reflective way and identifying aspects of it that are good and area where there is room for improvement. This is done through the use of smiley faces/traffic lights/thumbs up/thumbs down.

· ‘Talk Partners’ are a feature of middle and senior classes where pupils discuss their answers in pairs, reflecting and talking through their ideas together.

· Pupils are given descriptive feedback by the teacher where possible, which emphasises the steps the pupils can take to improve their work. This can take the form of oral or written expression.

Final Thoughts:

Assessment of and for learning are both important. We acknowledge that it is not an either/or affair since both are interrelated and complement each other. What is important is to find a balance between both forms of assessment.
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